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Abstract 
 
The aim of this study is to compare “school experience” and “teaching practice” activities in teacher training systems of Turkey 
and England. Similar and different aspects of “school experience” and “teaching practice” activities were tried to be described 
with this comparative study. The study is important as it will contribute especially to the activities of combining theory and 
practice in teacher education because unlike Turkey, England is claimed to have a school-based teacher education system. Data 
about the study was collected through literature review and analysed through descriptive analysis. According to research findings 
it was seen that in teacher training systems which have been implemented in England, in practice theoretical knowledge is 
combined expertly with skill directed learning while “school experience” and “teaching practice” courses are added to theoretical 
ones but cannot be combined with these courses in Turkey. The most important reasons of this problem are that practical courses 
cannot be integrated into the teacher training system and inadequacy of school based teaching in terms of practicum. The events 
such as teachers recognizing the school organization, examination of new teaching techniques, observation made by experienced 
teachers and education experts, attending courses and teaching activities seem to be different when teacher training systems of 
both countries were compared. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
 
“Success or failure of a school is not independent from teacher factor because, no matter how much the 
technology develops the teacher is one of the most important items of educational system” (Uygun, 2013, p. 197). 
No matter how developed the curriculum and the technology, material, physical environment required to implement 
this curriculum are, it is possible to reach success in the extent of practitioners' skills and level of knowledge. 
“Today what people most strongly need is to undergo training for being taught to use the possessed techniques in a 
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wisely and humanly way” (Cipolla, 2012, p.116). The most important practitioner of such a system beyond any 
doubt is the teacher. “The teaching profession is an occupation that requires special expertise. For this reason, 
individuals will be taken to the teaching profession must have been acquired some qualifications” (Ozdemir, 2011, 
p. 236). In addition to these individuals having certain qualities should develop and update these attributes to be 
successful teachers.  
Teaching requires a constant training. One of the most frequently encountered problems in pre-service teacher 
education programs is the difficulty of practical training because the density in curricula in practice schools and the 
workload of teachers make it difficult for teacher candidates to practice (Çakır, 2000). This study aims to investigate 
practical training in pre-service teacher education programs in preschool, primary and secondary education teacher 
training programs in Turkey and England. 
 
1.1 Problem statement 
 
What are the "school experience" and "teaching practice" activities implemented in the context of teacher 
education in Turkey and England? 
 
1.2Sub problems  
 
1. What are the aims of school experience and teaching practice activities and courses in Turkey and England? 
2. What are the key features of school experience and teaching practice activities in Turkey and England? 
3. How do the school experience and teaching practice activities in Turkey and England be organized?  
4. What are the contents of school experience and teaching practice courses in Turkey and England? 
5. What can be the contributions of school experience and teaching practice activities applied in England for 
Turkey? 
 
2. The importance of the study 
This study is important as it was aimed to develop "School Experience" and "Teaching Practice" courses by the 
help of teacher education applications in England which is considered to have a different teacher training system. In 
this regard, school experience and teaching practice activities in teacher training system of England was compared 
with various aspects with the activities carried out in Turkey within this context. Unlike our country in England it is 
claimed that school-based teacher training methods were given priority. Many of the teacher candidates in England 
state that long lasting experience in school provide them experience in a significant extent (Foster, 1999). 
 
3. Research made in this subject 
 
In teacher training institutions in Turkey Uygun and friends (2011), Demircioğlu (2010), Efe (2012) and some 
others completed various studies about "School experience" and "teaching practice". When these works analysed it 
was seen that practical training is problematic in teacher education programs in Turkey. It was considered that 
investigation of the experiences of other countries can be beneficial for the development of this training and England 
can be a good example for this aim.  
 
4. Method 
 
In this study descriptive model was used to describe and compare school experience and teaching practice 
activities with various aspects. The research data was obtained by literature review and analyzed according to the 
descriptive analysis approach. Some themes were examined and interpreted about the aims, features, organization 
and contents of practical training of teacher education programs. 
5. Results 
 
Teacher training systems in Turkey and England and practical training of them were evaluated as descriptive and 
comparative. 
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5.1. Teacher training system of Turkey 
 
Turkey has a rich experience of teacher training since 16 March 1848 (Akyüz, 2008). During the historical period 
different school models have also been developed for the purpose of teacher training. According to Okçabol, (2005) 
some schools models of teacher training in the past are: Village Institutes, Higher Teacher Schools, Educational 
Institutes and Two-Year Educational Institutes. Kilimci, (2011), states that today teacher training is transferred to 
the university and at this level Faculty of Education responsible for this training.  
In our country apart from undergraduate programs of the Faculties of Education also a variety of undergraduate 
degree individuals can become teachers after completing “Pedagogical Formation Certificate Programs” provided by 
the Faculties of Education. Especially for secondary education, teachers can be trained with the help of programs 
like post-graduate education, pedagogical training, and so on. However, the quality of such programs is questionable 
(Uygun, 2006). 
 
5.2. Teacher training system in England 
 
Pupil teacher training carried out under the supervision of the school principal continued to be used from 1846 to 
early 20th century in England and participation of universities in teacher education took place in 1890. In 1992 
Local Education Authority was founded to train teachers for teachers colleges (The National Archives, 2014).  
According to Erdoğan, (2003), recognition of teacher training programs in England as higher education institutions 
also are not based on a long history. These institutions were recognized as institutions of higher education after 
1972. Today the teachers need to have QTS (Qualified Teacher Status) certificate which shows they have the 
required qualifications and programs with QTS qualifications were divided into two main titles as University-led 
teacher training and  School-led teacher training (Eurypedia. 2014).  
In England, It is not possible to say that there is only one model and application to train teachers. Various 
applications in this context were collected under ITT (Initial Teacher Training) which is a body of institutions that 
aim to structure various teacher training institutions providing education under a joint certificate. All ITT programs 
carry out activities that aim to improve the teaching qualifications and strengthen teacher candidates' experience and 
self-confidence and for this aim they stipulate spending time at schools (DfE, 2014a). 
 
5.2.1 University-led teacher training:  
 
In England the majority of teachers with undergraduate certificate also aim to have Postgraduate Certificate of 
Education (PGCE) however these programs basically aim to develop teacher training skills instead of focusing on a 
branch or lesson. Moreover, teacher candidates without undergraduate certificate can become teachers by 
completing Bachelor of Education (Bed), Bachelor of Arts (BA), Bachelor of Science (BSc) programs and having 
QTS accreditation certificate (DfE, 2014b). 
 
5.2.2  School-led teacher training 
 
 There are four main programs in which school-led teacher training is carried out and support of experienced 
teachers is available. Course contents in these programs are same with (PGCE) and a diploma is awarded to 
graduates at this level. These programs are School-centred initial teacher training (SCITT), School Direct, School 
Direct (salaried) and Teach First programs (DfE, 2014c). 
 
5.3. School experience and teaching practice in Turkey 
 
In teacher education programs in Turkey "School experience" and "teaching practice" courses are included. 
 
5.3.1 School experience course 
 
 In Turkey in 1997 two new courses were opened called "School Experience I" and "School Experience II" by 
YÖK. These courses were aimed to maintain in school – university cooperation. After the update works carried out 
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in the academic year 2006-2007 School Experience course hours was reduced and arranged as a 3 credit course 
which is 1 hour theoretical, 4 hours practical. While in the majority of teacher training undergraduate programs this 
course is taught in 6th and 7th semester, in Pre-School Education Program 5th, Visually Impaired Education Program 
is taught in 3th semester (YÖK, 2007a).  
“During the implementation of school experience, teacher candidates were aimed to be guided and supported at 
every stage of the learning process by practice teacher and lecturer” (Uygun, Ergen, & Öztürk,  2011, pp. 397). With 
the School experience course teacher candidate was aimed to observe the teaching activities and recognize the 
school organization etc. (YÖK, 2007b). 
 
5.3.2 Teaching practice course:  
 
This Course in the most of the undergraduate programs in the Faculty of Education taught in one semester and it 
is a 5 hours of credit course including 2 hours of theory and 6 hours of practice and generally carried out during 8th 
semester of related programs. This course is also carried out during 7th and 8th semesters as two courses named 
"Teaching Practice I" and "Teaching Practice II" in programs like Education of Visually Impaired Education, 
Hearing Impaired Education etc. The activities about the aims and implementations of Teaching Practice and 
Teaching Practice II courses include preparing and applying a plan per a week and evaluation of this plan by 
practice teacher and lecturer (YÖK, 2007b). 
 
5.4. School experience and teaching practice in England 
 
Teacher training programs in England are various and have multi-purposes. In this context, various school 
experience and teaching practice opportunities are provided to teacher candidates. 
 
5.4.1 School Experience Programme:  
 
School Experience Programme (SEP) is carried out by National College for Teaching & Leadership (NCTL) and 
it is opened to everyone who wants to teach in secondary schools. This program is mostly used to gain experience 
after undergraduate degree in application interviews of (PGCE) programs. Moreover student teachers who attend the 
program have opportunity to observe teachers and their educational work and have chance to talk with them about 
their experiences. Although it is an observation focused program, it gives chance of planning and presenting a part 
of a lesson (DfE, 2014d). 
 
5.4.2 School direct training:  
 
This program is carried out by many primary and secondary schools collaborating with universities. Candidates 
successfully complete this program awarded with QTS accreditation certificate (DfE, 2014e). 
 
5.4.3 School direct (salaried) training:  
 
This program is carried out by a group of schools and colleges. Trainees in this program teach within a limited 
time schedule and earn a specific amount of salary. It is aimed to benefit from the candidate’s labor forces and to 
increase their experience in this field who are both studying and teaching (Eurypedia. 2014). 
 
5.4.4 School-centred initial teacher training (SCITT):  
 
These programs aim undergraduate degree individuals to complete their educational process in the school 
environment and are carried out in schools and colleges which are close to the universities. Teacher candidates who 
are trained by experienced teachers and enabled to practice are generally meet the local educational needs (DfE, 
2014f). Moreover, the practice teachers in practice schools have some responsibilities to help  the teacher candidate 
to acquire teacher qualifications. Demircioğlu, (2002), explains these responsibilities as providing teacher 
candidates opportunity to practice, inform them about occupational changes and developments, Coordinating 
teaching practice activities, providing comfortable environment for practice and evaluating educational activities. 
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6. Discussion and conclusion 
 
In Turkey undergraduate teaching certificate is enough to work in state schools. Yüksel, (2011), states that in 
1973 it was stipulated that all teacher candidates must complete an undergraduate program to become teachers and 
in 1982 the teacher training institutions were collected within the Faculties of Education. Although, there is 
undergraduate level teacher training in England postgraduate teacher training is preferred more in terms of 
profession. This situation shows that teachers and teacher candidates are tend to gain advanced teacher 
qualifications. Senemoğlu, (1992), states that as a consequence of teachers’ preference to postgraduate training, 
there become motivated individuals who prefer teaching profession consciously and know what to want in terms of 
profession. 
There is an independent accreditation system in England but there is not such a case in our country. Teacher 
candidates in England must certify that they have certain teacher qualifications with a certificate of accreditation 
called QTS. This accreditation system is important in terms of collecting teacher standards of different teacher 
training programs under one title. These necessary standards for QTS accreditation are legal requirements for all 
ITT programs and all candidates are expected to have them at an acceptable level (Stevens, 2010).   
Teacher candidates who apply to (PGCE) programs are invited to interviews if they certify certain qualifications 
and only in these interviews they have chance to show that they satisfy a variety of academic and non-academic 
criteria (UCAS, 2014). In this context, School Experience Programme carried out by NCTL is advantageous for 
candidates in interviews (DfE, 2014d). This situation is important in terms of encouraging teacher candidates for 
practical training. 
School experience and teaching practice activities in Turkey are only carried out in collaboration with 
universities and practice schools (YÖK, 2007a). However, in England different institutions and organizations like 
NCTL, universities, school-led teacher training programs etc. work on this issue. 
While school experience and teaching practice activities in Turkey consist of a few practical courses which end at 
undergraduate level, in England it continues at postgraduate level, in fact who graduate from school-led teacher 
training programs are certified with postgraduate certificate. Gökçe. & Demirhan, (2005), defend the opinion that 
duration of the practical courses should be extended in our country too. 
Duration of practical training activities in England is much longer when compared with Turkey however in 
Turkey there are one semester School Experience and in majority of programs one semester Teaching Practice 
courses which are tried to be added to theoretical education. Uygun, (2013), states that there is no integrity between 
the practical and theoretical courses included in teacher training programs. 
Both in our country and England it is an arguable issue that whether the practice teachers in practice schools are 
beneficial for teacher training or not. According to Lucas, Nasta, & Rogers, (2012), all teacher candidates involved 
in their research state that practice teachers' workload in practice schools disables them to benefit from these 
teachers in ITT courses. Such a situation may cause activities in practice schools to become useless.  Sarıçoban, 
(2008), states that in this context the training of teacher candidates by practice teachers in practical courses is very 
important for this reason these courses should be carried out no matter how hard they are. 
Consequently, it is seen that teacher training in both Turkey and England is a long and comprehensive process 
and school experience and teaching practice activities carried out in this context are very important for teacher 
training systems to establish a connection with real life. School Experience and Teaching Practice courses carried 
out in our country for this aim are compulsory courses for teacher candidates and effectiveness of them are opened 
to discussion. In this context, activities carried out in England consist of actions which are based on practice, spread 
to the educational process, programmed by different institutions, accredited and aiming to maximize the teaching 
experience when compared with us. Moreover, teacher candidates who want to attend (PGCE) programs are invited 
to interviews during applications and teaching experience is accepted as an important criterion and this situation 
directs candidates to participate in school experience and teaching practice activities. Considering these features 
school experience and teaching practice activities implemented in England seem to be good example for our 
country.  
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